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ABSTRACT 

This publication suuuarizes the responses of reading 
teachers to a questionnaire about teaching reading in the secondary 
schools The infomation is divided into six sections* The first 
section lists couponents of a secondary reading prograa, describes 
current and proposed uodel secondary reading prcgraus, and lists, 
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helping content-area teachers learn hov to select and obtain 
appropriate reading aaterials, identify and teach reading skills 
needed in particular subject areas, and influence student attitudes 
tovard reading* The questionnaire is included* (GB) 
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INTRODUCTION 




What problr-f s <ir«-^ .^e*. oi viary readiOM tfdiJi^'^s '.^rrountt- nng^ Huw are they solving these 
problems"*' This tjbluatiu'i su'''fr'.jn^os jf the fesponst-s by reading teachers lo 

questionnaires ciskmq trvst- two questions. The n.a\^{ problem areas identified were 

• What does a oJei se( onda' v reading pri7(jra"'i took 

• What »'ead«r'(} f^siruv tionai n'atvruils ctre really effective'^ 

• Hov; ran vou "^Qlivatrr teervogers to want to read"* 

• What readinu tests are useruP 

• What ' orrent tea': her resouM.es are available^ 

• How '^an vou »nvj!ve all teacners in reading tnstrijction'' 

.Must of 'f"- vv.jv{es*'ons ^'>r soUifKj ^hese p'oblerns wt-re rated as "sure fire" by at least one of 
the feathei'S bo'.'ed. Annoia'jjns ^^on orofessiunal suurtes have been added when applicable. 
Af>Y other sl>'^|»-sI ons will be wek o^^ied as t^^.is publication will be periodically updated. 

For th--r ''i* .r'^vro?' wr^trf- : thv R"jh- Pead otfite at th^ Oregon Departrr^ent of 
Fdii'-ation ^373-8233. 



V^rn*- A. D'iMcar- 
S:a*-,* St;o^'f if^rendent 
Ptjhhr InstrurtOP 
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WHAT DOES A MODEL SECONDARY READING PROGRAM LOOK LIKE? 



Components of a Secondary Reading Program 

A complete reading ptograni wfit have provisions both for remediating reading problems and for 
deveiopihg the more advanced reading and study skills. The many equally effective ways 
designed by various districts to accomplish these two goals have characteristics in common. 

1, Spmeone with authority takes an active responsibility for improving the reading program. 

2, A reading specialist is available and has time allotted to work directly with staff members in 
all subject areas. 

3, Reading goals, ^ obiectives,^ activities and resources have been developed by total staff in 
cooperation with feeder schools and community members. 

4- Rerriedia! classes are available and a good counseling system channels appropriate students 
to-these classes. 

5, Specific advanced reading/study skill development is included in required courses. Electives 
in specialized areas are also available for college-bound students. * 

6, Content area teachers include instruction in the reading skills peculiar to their subject. 

7, Content area teachers provide instructional materials appropriate to the reading level of 
students in their classes. 

8» Information about reading strengths and weaknesses of individual students is made 
available ^Heir teachers and is used to adjust the instructional program. 

9. The relationship of reading to the total communication process is emphasized in 
instruction, 

10, Ah evaluation system has been developed to determine the effectiveness of the reading 
program and feedback from this system is used to make necessary revisions. 

1 1» Provisions yre rtiade for staff in-service based on needs identified by staff. 
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Examples of Model Secondary Reading Programs 



Numerous se^^ondary school feeding programs in Oregon tan serve as t <ertiplary models of components o^ a 
total program. An example ut a vveil-deveiopi^d special program for students needing additional reading help 
to succeed »n school is the Upstairs School developed under ESbA Title I and validated by the" 
Dissemination Review Panel of the U.S. Office ot Education. A description of the program follows 



Ptofect: Upstairs School 

Description 

The program's mam goal since 1970 has been to improve the reading 
ability of educationally disadvantaged students. This includes "taking 
the student from where he is" to grade level. Our objective has been to 
. demonstrate growth in readmg comprehension and vocabulary with a 
minimum improvement expectation of .8 per year's growth in reading 
ability for each year of instruction. Improving student self-concept and 
self-confidence is another important goal, 

Incorning 9th grade classes at Roosevelt have consistently been among 
the "bottom" two or three in the Portland School District in reading 
skills. Thus, over one-third of the student body ts two or more years 
below its chronological grade level. Classroom teaching for this special 
program includes an open space classroom divided into five teaching 
stations'plus a central lounge area for individualized interest reading. 
All students m the jprogram uje this classroom for one 50-minute period 
each day. They are then programmed into either regular or special 
classes as needed for the rest of the day. 

During the 50-minute period spent in open spacf^ classrooms, students 
receive sound training in speMmg, penmanship, creative writing, 
dictation, vocabulary expansion,, and reading aloid. Students enter 
and/or leave and/or return depending upon individual need. An 
atmosphere of concern ,^ and loving care for eacl. student enrolled is 
unique to the program. Smce the inception of tht program, remedial 
rnath, remedial English and remedial social studies have been added. 
These additions have created a school within a school and the "Upstairs 
School" is now an alternative school in every sense of the term. 
In-service classes for the teaching staff are held for the entire 
nine-month period. Although dissemination funds are not currently 
available, it is possible that these will be requested in the future. 

Materials Used 

Mastery Teaching Method is successfully used with a variety of reading 
materials including linguistic materials, basic reading series, magazines 
and newspapers. All textoooksare phonetics-oriented.. Special-interest 
books are low-vocabulary. \r\ addition, many teacher-developed mate- 
rials are used. 



Descriptors 

Remedial Reading 
Individualized Instruction 
Pupil Motivation 
Pupil Involvement 

ESEA Title I 



Target Audience 

High school students reading 
two or more years below 
grade level. 



Financial Requirement 

Title 1 funding averages $250 
per student with the district 
providing the usual support 
services of space, mainte- 
nance, supplies and super- 
vision. District further sup- 
ports toe program by financ- 
ing English,, math and social 
studies program. 



Program Evaluation 

The CTBS is given each spring 
to all program participants. 
Gams in both reading and 
language arts have been 
greater than goals set by pro- 
gram. 



8 



Awareness materials are available, visitors are wel^on^e by appointment, 
training ma\^ be conducted at the project site (adopting site must cover 
,an ^trainer costs as well as covering own costs), ^ traming may oe 
conducted put-of state ( exemplar v project staff costs must be paid for), 
project staff can attend out-of-state conferences (expenses must be 
paid). 



r^l^ for Madison Students 

^t4.S/'\'^{ -Portland Public Schools 
%M . ^br^Hf^m §7220 




;Rji2ading Power for Madison Students (RPMS) is a cooperative effort of 
Engllsft/ ioctal studies and a comiTiunirations lab staff to improve 
vCfiticat' reading, ^thinking and problem-solving skills. A more detailed 
d«criptton * ' 

Tar^ Group: 





4: Grade 9 

•J ^ 




Pi ' 


- ^ Subject Field: 




i: 


Hngtish/socia* studies 




¥ ' 


Products: 






Operation Handbook 






Instructional Materials 




1 


Evaluation Reports 




f;- 


Imiovattve Strategies: 




? 


Diagnosis and prescription 


MultinieJia instruction 




Skill profiles 


Studenf participation 


1 


Activity learning 


Student self-evaluation 




Community service projects 


Tutorial progrcm 


It 


Interdisciplinary approach 


Team teaching 


^' - 


Learning packages 






Evaluation Strategies: 





Mr. Clarence A. Beyer 
Project Director 
6941 N. Centra! 
Portland, OR 97203 
(503) 286-5781 

United States Office of Edu- 
cation (USOE), Joint Dis- 
semination Review Panel 
(JDRP; Approval- 

4/4-5/73 
JDRP Number: 30 



RPMS profile tests 
Standardized tests 
Observation 



Activity logs 
Attitude surveys 



Abstraet: 



Reading Power for MacliSun Studentb teaches critical reading, thinking and prublern-solvincj skills to help 
ninth graders become better learners. This is done m the following ways' 

^.Competency tests measure entry skiils^d Improvement. 

^^Competency profiles are used to chart entry levels and improvement. 

•^Project materials and .nethods help students learn in their own ways, at their own rates. 

Goals: 

,The^ project pwrpose is to nelp all ninth graders perform skills at increased levels of difficulty, regardless of 
;slcilf levels achieved during prior school years. 

'EValuitidit* 

The 1975-76 evaluation focused on student performance at the validation sites. Statistically significant 
eorripfehension growth was achieved at Marshall High School. . 

The RPMS F'inal Evaluation Report for 1975-76 is available from the Evaluation Department, Portland 
Public Schools. 

Procedures: 

The 450 freshmen enroll i.i a two-period block English/social studies course that meets daily. The four 
phases of the course correspond to the four quarters of the school year. These phases are Experience and 
^ploration. Demonstration and Application of Reading Skills. Critical Thinking and Problem-solving, and 
Evaluation and Independent Learning. . 

Seven teachers work in teams of two to three. They diagnose entry skill levels and work closely with the 
communications lab to prescribe learning activities appropriate for each student. | 

♦ i 

A competency profile is developed for each student. These profiles are used to chart entry skill levilsand 
progress in nine baste reading skills and prescribe learning activities. ^ 

Students may be involved m independent study, small-group discussions, class-size activities, or large-group 
presentations. A communications lab is an integral part of RPMS. All students leave their English /social 
studies classrooms dutjng regularly scheduled times to work in the lab. There they work with the associate 
teachers— thirty juniors and seniors trained to work with ninth graders. These associate teachers enroll iha 
daily two-period class. During the first period they reeerve^trainmg In the teaching of reading, they serve as 
tutors in the lab during the second period. Associate te^achers-reqeive' two credits for their work— one in 
English and one in associate teaching. . ' . 

RPMS teachers participate m training workshops and regular monthly meetings conducted throughout the 
$cho9i year. 

Cos6: ' 

Co^ are for teacher salaries, a reading lab aide, and instructional materials. 
Source of Developmental Funds: 

Federal (ESEATjtle 111) and local RPMS is now totally supported by Portland Pijblic Schools. 



^MifiHaii'Avaifable: 

M) ' RPMS resource units for teacher use 

Poetry 
Perception 
Culture \ 
T ^ . Mythology 
DfatfiB 
Island 

Gomposition 



FutLiristJCS 
Youth Faces the Law 
Art of the Ftim 
Psyciiology of Self 
Geography Fundamentals 



(2) Activity-idea sheets. Among those available are 



_ UN^Book 
^ ^ /Novel, IMovel Ideas 
-^-'f^ Activities 



Beginnings 
A Color Collage 



;h3H^^ (Individuali/ed skill-building packages) 



- Words irt Con tex t 
Word Knowledge 
Main Idea 
Details 

14) Evaluation I nstrurnents 

RPMS Competency Profile 
RPMS Competency Profile Tests 

15) ,RPT^S Operation Handbook 

Contact Pmon: 

Judy Annus. Director 
RPMS Project 
Madison High School 
2735 NE 82nd Avenue 
Portland, OR 97220 
PHONE: (503) 255-6810 



I nference 
Point of Vievi/ 
Fact and Opinion 



Proposed Models of Reading Comprehension Programs 

Two programs that have recently been stlf^ct^ to receive funding under Title IV, Part C, are designed to 
provide demonstrations of effective reading comprehension programs that involve the content area teachers. 

Junction City proposes the following sirate^ies to accomplish these goals. 

1. Identify and classify reading skills which art- neoessafy for effective reading of content subje^tsVPffepare 
tests which will find the competency of the students in each of these reading skills. 

2. Gather and design materials v/hich the teachers can use to teach these skills as they teach their content 
subjects. 

Share the test results with the students, design materials which the students can use to^^p themselves. 

4i Plan a referral system and a diagnostic and prescriptive treatment program for thos§j^^bnts who have 
evidence of learning disabilities. 



Fossil -Public Schuujs uropase to str^^'ngthun the i-urTipffchension <.ornDonent o1 the K-12 program by three 
" iteps. 

1. beeinphdsi/e phun«LS and oral readjny ir the c.urrert rc-admg prugrarn vvhilt^ fnam taming its strength. 

2. Pfav.de cuniprehension skills, instruction and practice based on the Crott Reading Compret ension 
Skills ledtning model. 

3. Introduce ih(^ teai.hjng and Ifiarnir^cj reading and studv ski lb as an integrated part of the regular 
content arealhstruction, 

fnformatiorj about other effective pra^.tices In Oregon school is being compiled in the Right to Read offite 
at the Ore(jon DepartfTient of Education. Descriptions of additional recommended programs vlH be 
welcomed. ^ 




Secondary Teadiers' Perception of a R^Midiriioi Prosram 



Teacher traminci institutions are now including a reading course for all prospective secondary teachers. This 
couf^ usually includes a discussion of the structure of a secondary reading program, including the role of 
content area teachers. An excerpt from a paper developed in one of Karl Hesse's classes at the Urivei^lty of 
Ciegon illustrates one group of prospective teachers' perceptions of ihe components of a junior high school 
reading program. , . ^ , 

Crossroads Junior High School Reading Committee makes the follov^ing recommei.dations for the reading 
program: 

1. READING C0MK4ITTE £ -The committee shoulii^establt^ a or>e- to-one relationship vvith instructors 
W^the school to discuss improvements in reading for their specific field of study, in addition, the 
committee members will act as a liaison between the reading instructors and the different subject areas. 

2. A READING COORDINATOR-A reading coordinator should be hired as a full-time staff member by 
the school, as well as an assistant reading ^acher's aide, for purposes of teaching basic reading and 
developing the program throughout the school. The social worker and speedi correctionist should work 
on. a dose basis with the reading teacher in implementing individualized reading skills, family and^ 
pe.sonal counseling and specific speech and reading therapy. Both will be working on a part-time basis 
with the school and other school districts. The reading mierlal used for the reading class will be 
chosen by the reading teacher in addition to supplemental/ reading material provided J)y the school 
library. The librarian will work with the reading teacher in^JOplementing reading material as well as 
f^la^js^ddaional readings may be brought in by use of a c^tnct exchange program and/or book loan 
program. 

3. A BUDDY SYSTEM TUTOPIAL-'Ninth grade students mc^ enroll to teach readmg to seventh or 
eighth graders under the supervision of the reading coordinater.^ ^ i • 

4. STRUCTURED READING-A course directed at skill deveiopment This course woQId be led by the 
filing coordinator, and would be tailored io nr^et individual student's needs. Two reading aides, 

• fioncertified personnel trained by the coordinator, will help. 

h RECREATIONAL READING-An opportunity for students to pursue their own reading interests. 
Students will pass the course by making a contract with the supervising teacher and reporting 
minimally Oti their reading. 

6. READING REVIEW BOARD-A project in wh ch students read and react to books, making 
recommendations for purchases arKi publishing book reviews in the school rnwvspaper. This couRe 
would be open for student enrollment, but teachers would be asked to recruit influential students. The 
course will also bo led by the reading coordinator. In addition to the two classes, the readir^g 

I 




^ Vvrl-^ ^S^M'^?^?*^ team teaching in selected classes, helping the teachers in preparing students for 

/^IJ Wifl^S^ materials, teaching reading skills which may be profitably used in specific lessons, and^ 
I individual students* special needs. The aides would be employed in meeting the needs of the 



b |^£!jMTSyeodas identified. 



^^^iit-^c^l^f^^^ co^"^'ttee will continu?' <y work on drawing 

fc^^^t,^^^^^ basis. There must be an effort to incorporate ideas from 




input from the faculty, mostly on 
outside the^committee and to give 
to the staff; for particular tasks and projects staff outside 't1i?commit|ee^wlll be involv^j 

Jy^^*a?^,sMe,Mii^^^ 

f^lty Jending library should be set up. In-service training should be provided by the reading 
cpl^matpr or someone fronp outside the school system to set out the basic ideas and to promote the 
q^hjtc^^hy of a fulkchool approach to the teaching of reading. An incentive system to enojurage 
t^ch^ to take reading instruction courses should be employed-for example, reading instruction 
^-fi^^^^^ouid be counted double toward salary increments. Also an. effort should be made to make 
f^%i^W^MMi}pJ$^ ^ comfortable place to be-casual decor-perhaps bean bag chairs. 

if^ilJJC^^'^^^^^^''^^ recommend that the school administration work with the county, city and 
SSI to anra^ge access to library materials. The committee will work to identify any 

^^i^km!'^^-MMB^^' resources and facilities which may be applied to the task of improving reading. Reading 
'^S^^^^^Z^?^^^^ emphasized in PTA meetings, especially the adult modeling aspect PTA involvement could 
^^y^^^f\n%nt\t\^ book purchases, creating a parents' reading group, and creating a group of volunteer 
^istants. Churches and businesses ojuld be contacted to devise ways of setting a climate that 
^cdiirages f'eading. Ir needed, the* Reading Committee should engage in a community outreach 
progf^m tasetl its proposed program and enlist support at the polls. 




Cpmtdering the size and budget of our specific school, many alternatives for possible improvement in the 
program have not been introduced. This option should be left open at all times if the opportunity should 
anae. 




HIGHLY EFFECTIVE 
READING INSTRUCTIONAL MATERIALS 




^PS'Cit^^E^j^^^^^ following chart was^'ecommenc^ed by at 

W^QZ^^Wi^hi^'^^^ other people in selecting those materials appropriate to th 
?f ^^^^'^^r^'^fiSw the recommended uses, and aooroximate intPrfKt and rtiffi 



least one reading teacher in the 

5^^.^ r.,,^^ w^^^ • . 'T-^' their program a brief annotation 

m^^^^^it::,^^,^^^^^^ ''^commended us^, andapproximate jnterest andjdiffiajltv levels are provided. If this 
l^W^^^B^ ^ navprovfded'by !he recommendmg reacKer^^^ 

^^KI|;^^^>Siate Textbook Commission. Brte^ for 1974 Language An Adoption. Salem, Oregon: the Oregon 
f^0y.!O^mii^hX:Oi Education. 4 pp. (mimeo), 

'^^00M^^^I^ Textbooks for Oregon SchooSrCxxzuSBx No. 3 of State Adopted Textbooks for Oregon 
^^fc^^JfS©^ ^^i®^ ^^3s of Lan*jage Arts, 1975-81. Salem, Oregon; the Oregon Department of 
^^^^giK#rati6nAi974, 92 pp. 

^^^^^^^mkCataiogues 

compll^^^ Journai of Readittg, 18.395-404 February 1975 

m^^^^^$0^ February 1976; 20:404-421 , February 1977. 

Caro/ma Secondary Schooisi Curriculum Planning Guide of the State 
MiMii^'^^^^^S^W^^'^ Education of South Carolina Columbia, South Carolina: South Carolina State 
^Ip^^'plSp^ntdf Education, 1969, 132 pp. 

ToStarta Reading Skills Center For Secondary Students. . • Planning Guide compiled by the 
il^^^?^^ Instruction Division of the Superintendent or Public Instruction of Washington. Oiympia, 

--^^r- - Washington: Washington State Department of Public Instruction, August 1975, 144 pp. 




.Key to the symbols under the l/» column in the following charts: 

— Comprehension 
~ Discrimination, Auditory 

— 'Decoding 

— Discrimination, Visual 

— Handwriting^ 
Instructional Equipment 
Listening 



I- 



RC - 


Reading in Content Area 


RD - 


Reading Development 


RM ~ 


Reading Motivation 


RP ~ 


Reading for Pleasure 


RR - 


Reading Rerfiedial 


SP - 


Spelling 


SS - 


Study Skills 


yr- ' 


vocaouiary 


w - 


Writing 
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AlPynlG^Bacdh 
Efifffndn^dA 94602 



Teacher Recommended Materials 



V 



Title of Material 



Kaleidoscope Readers 



Breakthrough Series 
14 titles 



Use 



RR 
D 
VC 
SS 

RR 

V 
C 

RM 



Description 



Approx> 
interest 
Level 



Contemporary content revolving around 
teenagers and adults: Eight titles, workbooks. - 
Flexible, adaptable with additional akis for 
teachers. 

Paperbacks of interest for older students with 
jeadjng fKoblOTsJea^^ 
spirit masters. 



7-12 



71? 



Apprbx^ 

Difficulty 

Level 



2-9 



2-8 



plmellLdft 1 
958 Church Street 
iictwih^NY 1)510 



incredible Series 
Picto^abulary Sets 111*222 
SpedficSkills Series (adv.) 
Supportive Reading Skills 

(7 titles) 



C 
V 



Material designed to develop comprehension 
and/or vocabulary. Many levels available, 
nonconsumable. 



5.9 
5-9 
7.9 
5.9 



5.9 



7.9 



tcIISiHowell 
7ld6McCormick Road 
Chicago, It 60645 

Bell & Howell I 



Bell & Howell 



lell & Howell 



Language Master Instruc* 
tionai Device (card reader) 



The Star Program 



Vocabulary Builder Program 
Set 1: Basic High School Vocab. 
Set 2: Intermediate High School 
Vocab. 

Set 3: Advanced High Vocab. 

Vocabulary Master Programs 

6 sets 



IE 



RR 

L 

S 

w 

V 

RD 

L 

SS 



RR 
V 



Modified tape recorder/player using pre- 
recorded and printed cards, blank cards 
available. 

Language Master Program of prerecorded 
cards using science experiments as vehicle 
for teaching reading skills (for use with 
card reader) 



Vocabulary development for the able 
student in high school (for use with card 
reader). 



300 most misused words presented in 
context. Use, pronunciation and spelling 
noted (*or use with card reader). 



7-10 



9-12 
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vanes 



910 
10-12 
1214 
5-8 



IG 



^10:86x5225 
^|Gf^riaale,CAr9J201 / 



Title bf^ Material 



Use 



Now Age Illustrated 



Reading Incentive Language 

Program 

20 titles 



RP 

V 



RR 
RM 
V 
L 



p. 

- 



TheCpntinei.^al Press, 
_ I nc. 

Elizabeth town, PA r/0'?2 



Gurriculum Associates, Inc. 
94 Bridge Street 
Newton, MA 02158 



Reading, Step by Step 



I' 



E-8 Press 

A Division of Englemann- 

Becker Corp. 
Eugene, OR 97403 



Economy Company 
1901 N. Walnut 
P.O. Box 25308 
Oklahoma City, OK 73125 



Reading as Thinking- 
Paragraph Comprehension 



Corrective Reading Program 



Continuous Progress in 
Spelling 



RD 

RR 

DA 

DV 

D 

V 

SS 

DA 

RD 

RM 

C 

V 

RR 
D 



SS 

V 

D 



lERJC 



Apprpx. Appro)^, 
Interest Difficulty 
Description Level _ LeydP; 

Paperback format. Kit of 24 titles (3 5.12 4.6 

each). 1 tablet of classroom exercise 
materials for each paperback: 24 color 
posters. Books may be ordered separately. 
Vocabulary ba§fd on Dale-Chall list. 

Oral-aural approach using filmstrips, cassettes, 7-12 ' Low 

paperbacks, spirit master, worksheets and 
teacher's guide. Books available singly or 
in reading kits containing multiple copies. 
Also available in Spanish editions. 

Boxed liquid duplicating masters. Kit B . 3-6 I.4 

includes ten units from initial and final 
consonants to syllabication plus plurals and 
endings. Pre- and post-test for each unit. 
Teacher manual. 



Boxed kit with teacher resource material. 6-12 4.9 



A 155-lesson program designed for mastery 7-12 Primary 

of decoding skills for students who have 
-been exposed to sic'-t words but are unable 
to decode and spell. Requires teacher 
in-service. 

Sixteen-level individualized program (partner 2-9 

study). Placement tests. Student study 

manual. Kit of 4,800 words which research 

has shown make up 98 percent of the words 

children and most adults use in writi.ig. Spache 

formula used. Language arts skills extension. 




tiqhal D w^^^ Aud X Basic Word Attack 

ft abpFator ies> I hci 

ngtoSi;NY 



Aud-X Sight Words 
AA-CA 



Comprehension Power 
Filnstrip Sets 



Controlled Reader Processing 
Set 

AA-CA 



Controtfed Reader Story 

Sets 

AA-CA 

DA-FA - Reading 300 
GA-HA - Reading 300 

Flash-X 
Tachistoscope 



Go 

AACA 

DA-FA ~ Reading 300 



Description 



Approx. Approx; 
Interest Difficulty 
Level Level 



Thirty complete sight-sound lessons. Introduc- 4-adult 
tion to word-attack skills for older students. 
Drill and practice provided. 

Thirty complete sight-sound lessons. Con- 5 adult 

tinuation of word attack skills for older stu- 
dents. Drill and practice provided. 

Filmstrips on comprehension power paragraphs 7-12 
and sentences. Skills of recall, association, 
interpretation and evaluation. 



Sight vocabulary training. Thirty filmstrips 7-adult ^ 1-3 

in each set. Has study guide to be used with 
the Controlled Reader. Equipped with 
processing motor. 

Visual coordination and rate training. Thirty 7-adult 1-3 

filmstrips and a study guide for each level to 7-adult 4-6 

be used with the Controlled Reader. 7-adult 7-9 



Round, metal, hand-operated tachistoscope M2 
for exposmg numbers, letters and words at 
1/25 seconds. Can be used individually or with 
small groups of 3-5 students. Inexpensive 
item. Includes instructional cards. 

Independent reading. Thirty stories at each ^ 7-adult 1-3 
level. Uses workbook format. 7-adult 4-6 




Title of Material 



Use 



Description 



Approx. 
Interest 
Level 



Approx^; 

Difficulty 

Level: 



/E & R Development Co. 
- Vandaiea Road 
Jact^sohvilleJL62650 



Listening Programs 
Listen DA 
Listen & Read EA 
Listen & Write FA 



Morphographic Spelling 



Phase Three 



RD 
RR 
L 

C 

w 

V 

s 

RR 



RM 
C 

ss 

V 



Listening, reading and writing skills 
combined. Fifteen stories at each level 
in a student lesson book. 



Designed for low achievers. Programmed 
spelllf^g that teaches stijcJents how to 
spell most words on Dqiche and other 
lists. Repetitive. Student workbooks. 

-= - - — » — — 
50-book set. Hi-interejt, low vocabulary. 



7*adult 



9-12 



4 

5 
6 



1-8 



5-7 



ERS 

210 Route 17 
Mahwak, N.J. 07430 



Hot Wheels 



RR 



294iOoks In a set. Hl-interest, low vocabulary. 



7-12 



Will vary 



ERS 



Troll Jam Sessions 



i. 



Educational Systems, Inc. 
1101 SE Salmon Street 
Portland, OR 97214 



Follett Pu\ Co. 

•1010 W Washington Blvd. 

Chicago, I L 60607 



21 



Systems 80 
B org Warner 



314G tmoortant Words 



SS 
RR 
C 
V 

DA 

RR 

DA 

DV 

L 

D 

RC 

SP 

w 



Reading modules. Ten easy to read books- 
cassette tapes follow books word for 
word; co'orful sound filmstrip pius spirit 
masters. 



A-V machine with learning kits, records 
and tests. Two parallel programs; basic and 
applied phonics. i 



Mastery Review books for spelling and 
writing pattern series. Piper edition non- 
consumable, cloth editiohr 



9-12 



Will vary 



16 . 
7-9 

Remedial 



7-12 



K.5 



26 



22 



f -I 



1 ~ 



PublisHer/Address 



Houghton Mifflin Co. 
Educational Division 
10 Tremont Street 
Boston, MA 02107 

Jamestown Press 
PO Box 6743 
Providence, R.I. 02904 



Title of Material 



Globe Boblc Co. 

175 Fifth Avenue 

New Y6^k/NY 10010 , 

Glossop and Dunlop 
New Y^ork, NV 10010 

roller Educational Corp. 
45Jrhird.Avfinue-^ 
New York, NY 10022 



Harcourt, Brace 

Jovanovich 
757 3rd Avenue 
New York, NY 10017 

Holt, Rinehart and 

Winston, Inc. 
383 Madison Avenue 
ew York, NY 10017 



Use 



Description 



World of Vocabulary 



Tempo Books 



Reading Attainment 
System 1 
System 2 



Vocabulary Improvement 
Practice 



Impact 



Hovj to Study m Cof!ege 
Walter Pauk 



Essential Skills Series 



RR 
V 



RP 
RM 

RR 

RM 

D 

C 

V 

V 
S 



L 

DV,C 
RM 
RP 
V 



SS 



c 

SS 
V 



Workbook formal with many photographs 
illustrating expository, high-interest 
material. ^ 

Kit of 36 books-3 tiMes each. Stories 
based on Happy Days and the Fonz. 

Reading selections, skills and answer 
keys{kits)r 



Boxed program of 160 cards, 4 sets of 
40 cards. Set A^C average ability; challenge 
cards above average. Independently paced 
and self-correction. 

Developed for culturally deprived, turned- 
off students. Paperbound anthologies 
feature outstanding literature with,a unit 
theme. Twelve-inch LP with each anthology. 



Book that can be used for lecturing or as a 
student resource. 



Each booklet contains 25 passages with 6 
questions following each passage. Two 
booklets per grade level available. Books 
sold singly or in sets. 



Approx. 
Interest 
Level 
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7-12 



7-12 



4-6 



7-12 



3-12 



Approx. 

Difficulty 

Level 



3-8 



4-5 



34 
5-6 



4-8 



7-9 



11-12 



312 



24 




P^rovjdence, RJi 02904 



L^ing Press 

Rafael, CA 94903 



Title of Material 



Essential Skills Series 



Fsst Wheels 



Use 



Description 



C 

SS 

V 



RP 

RM 



Approx. 
Interest 
Level 



Each booklet contains 25 passages with 3-12 

6 queftions following each passage. 

2 booklets per grade level available. Books 

sold singly or in sets. 

4 cassette-tape stories; (3 on cars, 1 on 6*12 
motorcycles.) Also available are novel format 
stories using same characters to broaden stories. 
Excellent for character development. 



Appr6x^ 

Difficulty 

Level 



3-12 



' Lyons and Camahan 
^467-E!25th Sueew 
ChtcagoJL60616 



The New Phonics We Use 



RR 
RD 

SS 

DA 

OV 



Program is built on spiral. Organization and 
dtscovery approach to learning. Word-analysis 
skills are developed. Dictionary, word meaning 
in last pa*t of series. 



18 



1-6 



Charles E. Merrill 
Publishing Co. 
1300 Alum Creek Drive 
Columbus, OH 43216 

New Readers Press 
Division of Laubach 

Literacy, Inc. 
Box 131 

Syracuse, NY 13210 

Noble & Noble 
Publishers 

1 Dag Hammarskjold Pla/a 
New York, NY 10017 



Really Reading! 



The New Streamlined Ensllish 
Series 

Many titles 

Laubach Literacy Method 



Springboarc't 

(Life Science Program) 



C 

SS 

V 



RR 
HW 
Dec 
C 

RC 

RC 
RM 
C 



Workbook and teacher resources. 



Material designed for .toring the nonreader. 
Skills workbooks, tests, pamphlets, puzzles 
and novelettes are included. 



Boxed kit (20 copies of 20 titles) 
Newspaper format, photographs, 
large type^ 



7-12 



9-adult 



69 



0-3 I 



7-12 



3:8 



Prentice-Hall 

Engtewood Cliffs. N J. 07632 



Be a Bener Reader 

Levels A, B, C 
Levels I, II, III, IV 




RD 
RR 

C 

SS 

RC 



Workbook format to teach specialized skills in 
the content areas. 



7-12 



7125 



26 




■ SE^^'s— . 



Title of Material 



^^;t(PrSitice-Hall 

:Ei§iwood Cliffs, NJ. 07632 



Reader's Digest 
Services, Inc. 
-Pleasantviile, NY 10570 



I Reader's Digest 



|i ^ Scholastic Book Services 

E'io> Sylvan Avenue 

I Englewood Cliffs, NJ. 07632 



Phoenix Reading Series 

Levels A, B, C 
5 titles each level 



'Point 31 ''Corrc$6ttve 
Reading Center 



Reader's Digest Skill 
Builders 

24 books 

Action Libraries 
Levels I JMIIJV 
5 titles each 



Use 



Description 



Approx. 
Interest 
Level 



RR 

Dec 

S 

C 

V 

RR 
SB 
DA 
DV 
C 



RD 

C 

R 

RR 
RP 
V 



Designed to reteach reluctant readers. Non- 7-9 
fiction selections illustrated with photographs- 
texts (hardback and paper), workbooks, 
teacher's guide, duplication masters and tests. 



Kit-individualized programs that build compre- 6-12 

hension and sequential skills beginning with 

basic phonics at the decoding level. Placement 

test with post-tests. Contemporary activity 

books for independent work. (Complex 

vocabulary.) 

Real-life content with work analysts and 7-12+ 
comprehension exercises. 



Each library contains four copies of five titles 7-12 
of mature content. Ditto masters for skills. 



Approx. 

Difficulty 

Level 



24 



04.9 



49 

2S 



24 



Scholastic 



Action Program 
Units I, II, III 



RR 
Dec 
V 
W 



Books, records and posters using contemporary 
content, includes word attack skills on spirit - 
masters. 



710 



25 



Scholastic 



Scholastic 



American Adventures 
4 titles 



Contact 



RR A multimedia program designed to teach social 7-12 

L studies content and reading sk ills together. 

RC Correlated filmstrips and cassettes are available. 

C, L Adaptable to mini-course, year-round program or 8-12 

RC, RD could be used as teaching modules, 36 anthologies, 

W, RR record or sound/filmstrip, posters and logbook. 

SP Student values stressed. 



4-6 



4-6 




2b 




1-""' -. r 



Title of Material 



Use 



Description 



Appr dx • 
Inter^^ 
TLeVel 



Syfean Avenue 
Er^l§w(Mxl Ciiffl, N J. 07632 



Scholastic 

Scholastic 
Scholastic 

Scholastic 

Scholastic 
Scholastic 



^^^^^^ 



■Approve;, , :^^m 
pifficultyr--vV-,%#^ 



Double Action 


RR 


Same as Action listed above. - - - ^ 




3« 


Units t, II, ill 


D 
V 
C 

w 


* 




fin. 


DD 
nn 


Workbooks, ditto masters and teaciier's 




0 7 C 


p lilies 


LIU 


Quide for use with the below level reader. 






Level? 


c 

RC 


Language arts, social studies, science and 
math included in the content 






rapefDacK L.tDranes 


DP 

nr 


• 1 • U I'U 

50 titles in each library. 




range 


vsidCie / 


DD 
nn 






range 


Grades 


RM 








nciuciaiix neaQers uiuiaiies 


DP 

nr 


1 wo copies OT £.0 lines in eocn, iiorary. 


7 Q 


'J 7 
a-/ 


Junior Library A 


RR 


Teacher's guide included^ 


7-9 


3-7 


Junior Library B 


RM 




7-12 


4-8 


Senior Library A 






7-12 


4-8 


3Scope/Sldlls 


RR 


Workbooks of puzzles, contemporary stories. 


7-12 


4»6 


10 titles 


D 
p 

V 

R 

cc 


etc. One title for career education. 

' ~- — 
■* 




- 


OCOpv/ VlSUaiS 




1 1 anspdrcncics, crobswora puzzies. 


7.19 


*f-D 


6 titles 


0 








Snrint Lihrarv 


RR 


Fmir mnip^ nf pfirh titip with Hittn ma<:tprc 


7-8 


3.3 4 


Level 3 


0 


and teacher's guide. 






5 titles 


c 








Level 4 


RR 


Same as above. 


7-8 


3.54 


5 titles 


0 

c 




1* 





lERlC 



2b 



30 




'^Scieoce R aearcH"^" 
f:&>*rA^ociates, I nc. 

nCHicigdglL 60611 



SRA 



Better Reading Books 
Book 1 
Book 2 
Book 3 

Corrective Reading Program 
(CRP) 3,titles 



C 
R 



RR 

D 

SP 

V 
C 



SRA 



Reading Laboratories 
Kit III a 
Kit 111 b 



C 
R 
SS 



SRA 



9' Scott F^oresman & Co. 
^ |I900 East Lake Avenue 
!1 Gieiwiew, IL.60025 



Reading for Understanding 
General 

ACE Program 
Levels 301,302 
Levels 401,402 



RD 
C 

RR 
H 

SP 
C 
V 
SS 



Scott Foresman 



How to Series 



SS 



Scott Foresman Tactics in Residing RD 

A&B (gr, 7&8) C 

l&ll (gr.9& 10) V 

IIKgr. 11) R 





Description 



Api|rpx. 
(nier|st 
Level? . 



Diffiwlty^ 
Levei% 



Designed to develop reading speed with 
comprehension. Reading progress folder 
and teacher's guide. Each 90>page book con- 
tains 20 selections. Wide reading level span. 

Consumable workbooks, placement tests 
and teacher's manual. Uses teacher-student 
contract technique. 



7-12 » 



712 



56.9 
7*8.9 
9-10.9 



0-6 



Skill-building materials to provide for many 
abilities found within a single classroom. 



7-12 
7-12 
9-12 



3.5-11 

5-12 

8-14 



Diagnostic approach to interpretive teaching 
skills. 

Designed for the secondary student with 
deficiencies in all of the language arts. 



7- 12 

8- 12 

7- 10 

8- 11 
9 12 



5- 12+ 

6- 12+ 

46 
4-6 
67 



rV 



How to Read the Sciences 

How to Read the Social Sciences 

How to Read the Humanities 

(Use as reinforcement to SQ3R method) 



11-12 



Diagnostic and evaluative tests for prescriptive 6-10 6-8 

teaching. Tactics I and II available in kit or 7-12 8-9 

workb format, others workbook only. 9-12 10 
Teachc. . lanual 



no 




Title of Material 



-.AMPta»ritville^Nyii1 0570 



|uMance gaperback 



r -1550 Newtown Road 



- "Uittletori, MA 01460 



feachers ^ ^ 
P.6! B6x 398 ). 
Manhattan Beach, CA 90266 



r Troll Associates % 



S4ii^::l320 Route 17 



Mahwah, N J 07430 



Troll Associates 



George Wahn Pub. Co. 

5 State Street 

Ann Arbor, Ml 48108 



rti^ intereit/Low Readability 
,>Vctivlty Program J 



i 

Literature for Young Adtdts 



Super Dictionary Unit 



Sports Action 
Skill Kits 



Troll Jam Sessions 



Remedial Reading Drills 
(Hegge, Kirk& Kirk) • 



Use 



RR 
C 



RM 
RP 



SP 
SS 
V 

w 
c 

V 



C, V 

DA 

RR 

VC 
SS 
RR 



Webster/McGraw-Hill 
330 West 42nd Street 
New York, f// 10036 



The Magic World of 
Dr. Spello 



SP 
D 

HW 




33 



Description 



Approx. 
Interest 
Level' 



' Approxi 
Diffiduity 

Level. At 



Hi Low Set 11. 6-12 4^6 

^5 paperback books. ? 

25 stucient activity cards. 

25 teacher guides— includes synopsis of 

each story and activity card answers. 

Catalogue with a large selection of high 7«12 4-5 

interest/low vocabulary books. ^- • 



Workbook format designed to tear apart. 7-8 7-8 
Interesting section headings such as 
Potpourri, Slang Terms, Foreign Foods, Slang 
Words and Archaic Words. 

Variety of titles. A«\/ visual kits. Teacher 7-12 4-6 
resources available. 



Ten easy-to-read books with cassette tapes, 7-1 2 

filmstrips. 



A four-part basic phonic system to be used in 5-7 1-4 

conjunction wit^ other programs such as 

Ethna Reid. General review after each part. 

Fourth section has supplementary skills. 

(inexpensive). 

Reviews arxi presents systematic practice in 7-12 2-5 

early decoding skills, word analysis, and 

spelling. 



34 



^#:^Webrter/McG rawH Hi 
§»^|M:w«t:42a^ Street 
New Y6^rk,^N Y10036 



gC Webster/McGrawH 111 



Webster/McGrawrHHI 



Webster/McGraw-Hill 



Webster/McGraw-Hill 
Trade Order Services 
9171 Redwood Highway 
Novato, CA 94947 

Xerox Education 
Publication 
Box 1195 

Columbus, OH 43216 



Title of Material 



Reading for Concepts 

(Liddle) 



Reading Incentive Series 
5 titles 

Reading Shelf 1 and 2 
19 titles 

Troubleshoot Language Series 



Listening & Notetaking 
Skimming & Scanning 
Improvement 



Know Your World 



Use 



RR 

RD 

C 

SS 

RC 

RR 
RP 

RR 
RP 

RR 
SS 
V 

RD 

W 

SP 

L 

SS 
RC 
W 

RR 



Xerox 



Pal Paperbacks 
Kits A, 8 



RM 
RP 



Young Readers Press 
1 West 39th Street 
New York, NY 10018 



Raceway Paperbacks 
6 titles 



RM 
RP 



ERIC 



Description 



Approx. 
interest 
Level 



Short reading selections providing immediate 4-12 
response and feedback. Sequential skill develop- 
ment Reading tape cassettes available for first 
four levels. Student progress chart in each book. 



Exciting books written for pleasure-reading- 7-9 
no tests or exercises included. 

Adaptations of well-known books for the poor T-adult 
reader. ^ 

Workbooks stress consonant and vowel sounds, 7>adult 
dictionary skills, sentence building and paragraph 
writing, punctuation." 



Books and three audiotapes for teaching skills^ 



Current events weekly newspaper^ 4-12 



Paperbacks. Adventure and sports stories. May 4-12 
be purchased separately or in kit form which 
includes poster, teacher's guide and storage.' 
Color coded for ^difficulty [evel. 

Contemporary subject matter including racing, 8-12 

drugs, athletics. Teacher's guide, posters, display 

rack. 



HOW CAN YOU MOTIVATE TEENAGHRS TO WANT TO READ? 



teachers responded to the request fur "sure fire" mutivational hints with a variety of useful ideas» The 
suggestions centered around tt'dcher student classruufTi environment planninj, positive reinforcement, 
instructionai methods, and high interest materials and activities. 

Teacher^Student Planning 

1. Many teachers indicated that students do nut reali/^ what is expected of them in the reading courses. It 
was recommended that olannmg uourse objectives. lessons and selection of reading materials be a 
coordinated effort between teai^-htr and student and dune at the very beginning of the res *\ig course. 

2. The program should be structured to assure %^ ..ess and have a fast paced, varied format to maintain 

w^erest level, 

I 

3. Insure availability and access of books at students' ability leveK 

4. Establishlnany varied opportunities to read (for credit/enjoyment). 

5» Allow students to choose materials according to the results of an interest mventory. 

Classroom Environment 

1 . Establish a warm, supportive relationship with the students^ 

2. Build student *^elf-!ma(ie by trust and love. 

3. Provide a pleasurable, relaxing atmosphere for reading 

Positive Reinforcement-Point/Reward Systems 

K Supply feedback by checking and responding to student input immediately. 

2. Motivate students to work and learn bv usmg any type of positive reinforcement that works. 

3. Use "pay" in the 'Orrn of plav money-later redeemable at a country store. 

4. Grade on a pu-nt syster^u 1^ a student makes 20 points daily or 900 points during the nine weeks, he 
can earn an A. Daily hst"n tu students read orally and make flash cards of words they need lO learn. 
When they yet a stack 2b cards (ufi both sides) and can say these words correctly and rapidly, give 
them 20 bonus oujrits. L^ery three v/eeks post a "Tup Ten List" and give a treat for those whose names 
appear on t*he hst, Thuse vvho earn the most points could get their names put on the wall under "Top 
Ten of the We<jk." Honors fould also be given for "Top Day" and Top Week Overall." 

b. Students earn t^uiriis ecu h pay' they read, and the first and second place winners receive pri/es after 
four weeks u- f ot'-cetiti >r.. Others liSe thei' points to bid on auction i terras candy, pencils, erasers and 
auto part sw^S er$ ^nivt-p av/a/ ^''ee a* parts sto'es) 

6. Individual contra' is -v ,v ■Kddt.'S ^u.^f ar\i ju. Weekly and even monthly rfftnforcers ^sur.h as 
a movie at tne enci '/ ^r," ,'^'hi a'ofty .vitti grades f^ ot'vate students. 

7. Abuut once eve"/ ' vi, ^» * ^, * '/dS>es ^kj/** been wuf^v.ri'j hard. stucJ'.-nts are allowed tuuiav 
Scrabble one < 'ass U'-^^u^i. T^* ,^ rf,-r the 'laf m ea^h. group hjrouped according to ability) yets a 
certain number oi *ra --dtt y.r^'s Ihdt oay. 



3. 



Suggested Activities and Instructional Methods 

1, Supply high Interest-luvv vuuabuiarv materials and any other readmy instructional materials that work. 
{Commercial products sugtjested are included m the bibliography in the effective reading instructional 
material section.) 

2, Provide, develop and use reading and vocabulary games such as crossword pu^/les and Scrabble. 

3, Acquire and practice with relevant materials such as \db applications, post office blanks (change of 
address, money orders. Shipping §lips. damage cla«ms and food stamps) and bank forms (checks, deposit 
slips, account applications and withdrawal slips), to teach necessary everyday skills. 

4, Develop pretests on electric boards. 

5, Prepare lessons un tape tachistoscope, reading pacers and othei machines. Used discrlminately and 
individually with certain students, they add interest and provide variety which seems to have a 
motivating effect. 

6, Help students read textbooks m subject ai'eas by having students read aloud from texts. 

7, UseCfassks Hhstrated (comic book classics), for book reports, 

8, Utili/e the driver's manual. 

9, Play a gam^* similar to Hig'n Q or College Bov/I to strengthen skills. 

10, Read plays trom television and videotape them, 

11, Let students make up their own skiH-'^f^iated bulletin boards. 

12, Do assignments m a buddy ur partner system where 'esponsib''ities are split but equal. ^ 

13, Reinfor-.e sociol .oniac t and boost s^iH-concept with yrouo games. 

14, AssKjn dctwitu>$ ^here Students tan work tutietlier. divide into tuams and keep Score fur righl doswers. 

15, Ma^^e anyihmy into a garT^e format. 

16, Use d Id^Kjuaj*. t xL't-rierH.*, dpuroath for puu"^ or nonreaders tape record experience as given by Student 
and ?y^e It tripl*- spdv^e. Read the story with the student. Discover students' language pattern, word 
attack systefTi and basic thought pattern. 

17, Use a van*i^i ?urr'>ai each v lass mto two or three uarts but repeat everyday (i,e.. spelling, 
worksheet, feadir<i), or lio on*j type (speed read tests) dai'y for ont: week or so. Junior high Kids like 
the security of repetition although they apo rebate variety. 

18, Providf^ fre*.' 'eaJsnu r rr.e ea^^h da/, if h^r^r js conipleted. to read nuiga/ines and newspapers. Very 
popular drag raring and hot rod rriaga/ines are Uierally v/orf> out from reading. 
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WHAT READING TESTS ARE USEFUL?* 



Information About Testing 

Piannirig aV/ays begins .Mth the search fv>f infu^r^iatson dbuut the students who dre to receive instruction. 
Group and individual asst»ssf^ent v>f rt^adtnv^ dJuevtitrjerit and tnttifest may be the first step. The diagnosis of 
strengths and wannesses that v^ontribuit to the studt^nt's present reading achievement levf:I and the 
prescription of instrt^ictiun that aU! LuiiU on thostr^timujths and alleviate those v^eaknesses are esseiitial 
steps in reading instru^tiun. Butti furtttal and uiforr^ul diagnosis stiuuld be used. Teachers are limited only 
by their imagination in a<,^atirkj vvayS lo assess and dirjyr»ose. Tluouyh the process of continual assessment 
and p-'escription will the student aciilevt the %)b|ect#v*2S of the instructional program in reading. 

Each school district sliould dtveluc a plan tu njeasurti the deijrtie to which its program goals in r^adrrig are 
being met. and each teacher si ^.Jd Je\'flop a ^-'an to nieasure the mastery of reading skills by each student. 
The underlying purpose of evaluation rrust be to serve ih** student. 

.Usually nor n-refereriu»jd (stanJardi. t;d) itjdd»n^ ^ jstsare usc*d vvfien tne purpose of evaluatii»n is to compare 
the achievement of siudt nts m urtt program, clasi>, st hool, district or state with another group of students. 
The results of such aihievertient testu are usually reported in percentile's or stanine scores. Criterion^ 
referenced fnt?asures hdve entereti the ♦nJuuJtional scene rnore rcK,entiy. These tests are considered 
diagnostic. These ifit^asur^s art v^scai to assess whether or r*ut students can f>erform certain specified reading 
tasks. 

Criterion-referenced easurrs iJu rtot replace- norrn referenv,ed tests. Both are important tools for teachers 
and serve different t^utpoSes. Criterion referenced measures are most useful in making short-range 
instructional decisions. norm-rtferenLed tests are ntost useful m comparing a student or class with others in 
norm populatii^n. Tid.,h»,r rriade trittif ion referenced measures can be useful to teachers in making 
decisions about how well tlK ir uv/n mstru^.iional U^jectlves are being tnet by their students. 

Types of Tests Available 

1. l^Jorm -referenced lests-su^v^'y anri dui'^n^stiC. i.e. 

a. Gates-MacCjinMi*- 

b. Stanford Ak.liiev^'" en^ 

c. lov/a Ti>si ot Basif ^iis 

d. C^r- prtihensive T*-st of Basic S^jMs 

e. Metropolitan A'.hiever^wt T"Si 

f. Ooren Diagnostic nt*a<ljn(} Ttrst 

g. Ourrell Arwilysis of Rc*a(iin(; Djfftcjlty 

2. Criterion-rpfer>jncKl »es's « a 

a. Wisconsin Dr-sigr» tor R^-adtrvi S».sHs 0»-v'?'ooy?!ejn 

b. Mastery itsxs developc-d by -ndf vidua! districts 

c. Tests whif h ar' o*' t/.iny son e basal ■'onders 

3. Informal dia^inost 3 

a. I.R.L is an .n'o"- al r»Ajd.nii invcnto'^y. Tht studeni is t,iven passages to read orally <ind/or silently. 
These Lass^itjt^ d^- 5»h.} .♦.nt ai l«;\.*;ls 'j* difficulty and l}e<)in at a point v/liere the student ^aii 
reacj suf m-ss^.jU ^ // •^ ♦ Tfv- tc-.j h- ' .jrds urw c jblcJ' S the student encounters <irxi asks the 
siudf^nt .;u»'ST'<i'''> jI^ . i' "dtcnti! '^'i^i, Tf>.; jij*'^jjufi5 used to aor^raise coniphrehesion should 

show J ' :'• ' . ' il ' j! jf j .jh I'lf / typ» (|U*'St 'jr>S. S'nM^ I.R.I. 's df^' 



•Written by DonaW Shutt, University of Oregon. Sprmqfield Public Schools. 



subjective, depend on the reading selections being used and the teacher's competency in readir>g 
and testing. Results arc sometimes unreliable. t ® 

• Teacher-prej^ared !,R,U-indivrdua! and group , - 

• Commercially prepared tests 

• Tests to accompany basal readers (i.e.. Ginn. Houghton Mifflin, Macmillan) 



4. Clo^e Procedure 

5. Teacher-made inventories 

a. Phonics Check Test-handout 

b. Oo-lt- Yourself Diagnostic Reading Tests-handout 

If reading tests are to be used to meo .ure specific reading skills, the following 10 questions should be fuHy 
answered before selecting any test: 

• Is the test appropriate for the comumer's purpose:? 

• What does the te?;t purport to measure? 

• What do revievv''.:i think it measures? 

• What are the item content and style? 

• Is the test a test of speed or of power^ 

• Does the test contain a correction for guessing^ 

• Does the structure of the items provide dues to the ansv^ers? 

• Are there alternate forms^ How well are they matched? 

• What are the norm groups (kind, quality < characteristics)? *' 

• Is the range wide enough (is there enoug^i top and bottom)^ 

Hill, J.R., '\Nhax I Look For In a Review of a Scholastic Aptitude Test or Battery." Personnel St 
Guidance JournaL 1 964 . 42 pp. . 7 1 M 4. 

If d teacher desife^ tu i)t;t an accurdte assessment of student achievement in reading, it is advisable to use a 
wide variety of ftadmcj rnedsures iticludtng informal inventories, teacher observations and standardized 
tests. 

Donald Shutt 
University of Oregon 
Springfield Public Schools 



TeadienVkommehded Tests 

The following survey, and diagnostic tests were recomiTiended by teachers who responded to the 
Department's questionnaire that a&ke(J for the tests that worked best in their program. 

1. Survey Tests 

CTBS (Comprehensive Tests of Basic Skills) 

Publisher: CTB/McGr4w-Hil!. Del Monte Research Park. Monterey. CA 93940 

Measures the level of attainment of language, number and problem-solvmg skills in reading, 
l^guage, math, reference skills, science, and social studies^ 

4 i 

Grades 2.5-5.4-6. 6-8,0-12. Not timed. 

Redding scores include vocabulary {synunyfTis). coniprenension (read and answer questions) and 
a total score. Scor able Booklet. IBM 1230, Digitek and SCOREZE are available. 

Four comparable fora.s available. 

Norms for lov^al. national . Jty and Catholic schools. Norms reported as percentiles, stanines, 
grade equivalents, and expande<i standard scores. 

Has Exarrsiner's Manual, the Test Coordinator's Handbook and the Technical Report. 
Instructions clear and oasy to read. Format is uncrowded. 
Items are multiple choice. 

Each test item is classified atcording to process and content involved. More validity and reliability 
data are needed on this test. 

Teachers were involved in designing this test. 

Emphasi/PS using the tests to plan, evaluate and improve instruction and to helo individu^al 
students learn, 

Gates-MacGinitie Reading Tests 

Publisher Bureau of Publitations, T-a^hers CuMege. Colunibia University. 525 West 120th Street. Nevy 
York. NY 1C027 

• Listed frea- ntly m resaonses to questionnaire. 

• Seven le^/els available D for grades 4-6. E for grades 7-9, F for grades 10-12. 

• Time for adrninist^^rmfj 60 rMOutos for two sessions. 

• Three scores soeed and accuracy,, comprehension, vocabulary, 

• Test may be order^ri m corisu triable workbook or in score-sheet foriTi, 

Nelson Reading Test, Revised (7962) 

Publisher- Houghton Miffhn C(>fP0?jnv.2 ^o^k Streot. Boston. MA 02107 

• For group testtnfi. 'irades 3-9. 

• Time for adrriinisteriDg -30 'funutes. 

• Two for-'fi^, A B. 

• Abilities rneasurf-rj ^^xahularv/, rf.idiruj c^'^orf-hf-nsion qrasp u^jrtfral rrt^/anint). romofr'bfjrirKi 
details. predfCTinc) <)u^r nrr^^ts. 
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Wide Range Achievement Test IWRAT) 

Publisher Tht- Psvcho!'/v<-^l Corooration, 3i -r bast 45th Stree!, Nffw York, NY 10017 

• lndividi;al test. 

• Grades K-12-2 le^yels. 

• 20-40 {'^Inutes to adf'^.inister. 

• Best tiSt-d jnly fte dn inu»al sireiinimj inbtiur^sfjnt in order to deter.nine <}ross placement for further 
testir;^). 

Diaonostic Tests 

Doren Diagnostic Reading Test of Word Recognition Skills 

Publlsner Fducatlunal Test 3;jreau, 720 Washington Ave. SE Minneapolis. MM 55414 

• Gfo'jp or indivsdual test. 

• CIt-ven subtests v/iih 390 i:ef"S. 

• For :rades I 6 and v.Tv for diaunostic i3urpost*s. 

• Uni'^'"^*'J, aporoxr*ui:ely thrf-*; hours. 

• Does not iii'jij^»ose (:Qf";^reh»^nsioo di r fit, ul ties. 

Gray Oral Reading Tests, Revised Edition (7963} 

P'.bt:ch-r 3 'bi'S-Wrti! Co' :^3ny, ir ^.. 4300 Wt-s: 62nd Street, Indianapoiis. IN 46206 (Public School 
P ibi.shtn 1 C -^o^^y. C. A. G^-\iorvh 

• Ir^d'v'tci'iai '"Sii-^ ;. qrad-^s 1-12 ard ad^tlts. 

• r . .• vr*'^ A, B, C. U. L.i'^' < .'f'S'Sts 'i" Jhr.ti rjassaq-'S. ^Oij'^ cof^^-o'^ehension (.|<iesrions on 

'.'-^mI -r^. i • !'!v '^f ' .*• ^or :.roftjnc>a'!on errors. 

• ^ .•: .jS Ais»<s*' ■ ' • r- )'! r.:$- 'ird itafjnoss c/f r.'<jd rr: -j ;fit u'-fiS. 

Handbook In Diagnostic Teaching I , f^^spi-L M. \ ann ond Par'!.,f:i Soiter. 

P.b • • -S* ',1 I- )•! [)'v^.^'''.470 A-im*.' Ave.,3osiur\MA02210 

• I' : . ; .ji 

9 T' - - :• It, t-'.y'^ ar. tns r-Ujt-d ''^ 'liacjnosti^ ieac.hifuj. One se tioo »s a" mtorrTjal 

,i i : , ,r . -^.^ ^nv^i >• st'j'ies osirK! Sod'' h luff' <jla (aradr 1-31 and Dale-Chail 

• ! * { n I - "K 

m AU . "-^ ' i >' J '/irvi'or^ St ' M.,o '.Sin.'i the ■\<ts^^ f/xpostir^- jjrcress and an ijntir-'ed test. 

9 j.' . : r. 'fu ).\-^ 'nri-;/'Od-r {r>slro< i '^ri-ji '»nd ^rost-'atior -vels of :he st idenls. 

Slosson Oral Reading Test (SORT) 1963 

Pa-j ' • J' ; jy r- S . s .r^ r s ]■ 't'-jn,*! P,jb5»' .:;ions. 140 Pinn Sfreet. hisr Aor^'/d, NY 
14^,^2 

• A !• ! J' I" , :t t iS S. 

9 B'l-'i / j: I / ^ / -r d ^^^'r-rit l-'V*-''-. r^f fj.M,< rhy. 

• rf** Tea ff" ) ' -r • HI- i -^'T ? , " "d..j'( ' jr •)r,jr!drir'i! '^-^I S' hooi .i^ tu'v^fT »;fU. 

9 Ir i> r. /•••.'^ i- 1 .J- 'hi, f"sr h- -V"l 'Jt f'^-'pifnt tnU'r^MK to rr.MdS'ir^' a i hi!d\ ufoK^'SS 
r-,'.-jdtr' ). 
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• Tak(>s about three fninutes to qiver) and score. 

• A correlation of .96 wcis jLtauvxl with day's StandarJi.'ed Ofdl Reading Paragraphs. Wtth a 
test-retest interval of one vvf^-^k tho roliabtlity of .99 was established. 

• Limited in usr- as it is a hst of words. 

• For grades 1-8 ar)d hich sth(;ol. 

Monroe-Sherman, Group Diagnostic Reading Aptitude & Achievement Test, by Marion Monroe and 
Eva Sherrrjaru 

Publisher C. H. Nevin's Prsnt-nrj Co.. 31 1 Bryi Mawr Island. Bradenioo. FL 33050 

• lost sncliidos 

Paraqr^jph linJt* •^staridtrnj— 7 rr^m. 

Readimj sr/f-ed-l 1/2 -lun. 

Word djS( fjr'Mnarjon"-? run. each oart 

Cons(;rian;s 

Vowels 

Rf>ve'"sais 

Addi^*»»ns <i''^'J o^'-iSiM/'i 
Ma»h 

Sr>?ninfj-40 /.ords 
Vssua!-au J5<.'-" ■ >r 

Vof ah'.icJf i '-^d. h-' ft.iJs jl.^ jj s^^vefa! SriOfcni tiS and student ptcks one that is correct. 

• f-o*- (jr-icies 3-9. . 

• Hand sro'-- - -av, jjr^jd- lov^*'. 

Silvaroli Classroom Reading Inventory 

P.ihI'SP*- r J. S'i.:if';!''. V;r". C, Br-y/,n C'j., 13-^ South Lucust Street. Dubuque, lA 52001 

• A UtliY^ r\ r-^t /.ht jtr^:" f^'s fj.^c- t -Jh^j's soecifi^ reading atiihty. (grades 2-10) 

• C )' i.'jv : y f.'o r jin [rirrs p^rf h a ij^adf-d word list and Part II -graded oral paragraphs. A 
■.jradtyJ si'^-liinj ^^.'^-•.v. Par: iii ts aisu nii.Jucied. Part j and Parr li are designed for use with an 
•ndivKi'.'ii ^'tld. P'jr* Mi b^- used vith the total ^lass. 

• Us^H fo^ St id' r.f. .vhf.''>"d 't.'ih^r ti-stinci/in ''■,ad;n \. 

• TaKcsab'-.-r ^' mi,:, s r^j -jr.. Par? fandParM!. 

• Gf/*^s ofor-' T'./i ' ';ri ^'riir,,. rj^;. -r.:!j's .r'd*'f;f fv If-nf . ir^sfrijf tional, friiSlration and hearuK}- 
'<}(.a'jtv 1-f J f^'vl. Tn*' t-a h*'^ '.in a'". ) ris^^ss ^' .-f tfu. word recognition and corTiprehension 



Stanford Diagnostic Reading Test, 1968 edition L-v^.-t 2 '4.o 8,5) 

Pubhsrier Har i.i't Rm ' ! V. ' I. !• ' ( ji . i m ,n , 7- 7 fhiffl Avon' ir, N»'W York. N Y 1001 7 
• DeSHjn^'d ii c'd . -i.ji '-^.j-r i J r;i!a!^. dfici f'j gro(jp pupils accordin(j to thf^ir 



ahil'ties. 



rjV' 7' jf *ry , v.orrj (jiirtil inn and f eadinq rate. 




27 



• Level 2 yields 8 scores corriprehens^on (literal, inferential, tutdl) vocabulary, syllabication, sound 
discrimination, blenciinq and rate. 

• Exanrnners may vvibh to critically examine blending section before basing decisions on its results. 
SucherA/lred Reading Placement Inventory 

Publisher Economy Company, Individualized Instruction, Inc.,^ P.O. Box 25308, 1901 North Walnut, 
^ Oklahoma City, OK 73125 

identifies student's sndependerit, instructional and frustrational levels of reading and the common 
errors made by a stuuent in oral reading. 

• Has a word recognition test which consists of 12 word tests ranging in difficulty from primer 
through ninth grade reading and an oral reading test made up of 12 selections with the same 
reading level span. 

• Requires about 20 minutes to admmister, varies from student to student. 
Woodcock Reading Mastery Tests 

Publisher Amt^rican Guidance Services, Inc., Publishers Building, Circle Pines, MN 55014 

• Battery uf five individually adnMnistered reading tests for use from kindergarten to grade 12. The 
five tests are Letter kientification. Word Identification, Word Attack, Word Comprehension and 
Passage Cotnorehension. Total reading score is obtained by combining performance on the five 
separate tests. 

• 1 wo forms available. 

• AdfTiinistration is 20 to 30 minutes. 

• Raw, SLurtiS.^ grade scores., age scores, percentile ranks and standard scores are provided. Separate 
norrris available for boys and giris as welt as total group norms. 
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WHAT CURRENT TEACHER RESOURCES ARE AVAILABLE? 



"Books are the tuuls uf tht- trdilt; ^u*^ tb^jLhers. As tfie ^irtist uses the brush, or as the mechanic uses the 
v;rench, so shoulcj ttdUur use Luuks. 3uuks sliuulcJ be used in the classroom to help students 
understand the educatiunal prublenis they face, but alsu teachers co»istantly need to refer to the literature 
in their fields tu bt turreni m buth praetk.e and euntent. Unfortunately, most research on the reading 
habits of teachers itaiis tu diSjpfAJtntiruj euriLlusiuns to say the least. Research indicates that teachers are 
nSt avid readers, iri fan must teatlu-rs appear tu be uetasional readers at best. Perhaps this observation 
shouldn't be tuu surprisiny v^hen une is aware of the demands which are rriade on teachers above and 
beyond the dassrou/Tt requiruKients. ComrTutiee tunctiuns. PTA ruct,^tinys, coaching, music programs to 
urkjanisfo, plays h) prtxlLJLe. departnienlal riieetmys, etc.. all draw from the tirtie and energy the teacher 
should spend reading. 

**Recogniring that teachers have limited time to spend readmg.and also recognizing that most teachers are 
interested in ke'ei;int^ .jbredSt of their field and their practiee. the following annotated bibliography is 
offered as a chjrt lu help then! find their way thruugh tlie my raid volumes of professional literature to the 
artieles and buul^s yvhich b« eii' must ai;propriate to the problem Teaching Reading in the Content Areas." 



Dr. Neil McDowell 

Professor of Education 

Southern Oregon College of Education 



Journal of Reading Articles 



U^* JourtKi' o* Rf^u/i 



A Lj /t/e' Art Progrjm for D>bUirlw(i Aao!e\ients 



I ' i " 'I 
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MienbteJ. SnTfrid. Read ^ Write Talk Progress. Vulu'i » 10, 305 309, IdTiudry 1977. An tixtellent 
artK ie fibtmt Ih^* sn^ ^ ^sIkI '.Sf ut Ui*^ f •^fn.iUl Mt^ihuJ >vttti dr* 1 lih-tjraJ^? roTTieJidl reaiiinij ( lass. 

Nolanrl. Ri.rujid G. .ir-l L^'Hia H. Ciaft. Methods to Motivate the Reluctant Reader. Vnlufnc 19, pp. 
387-301. ^ ihi ujfy 1^*76. i)jjllif>'S fiitet'H ai^pruaLhus fuumi su« ^t-ssiul for students (aqes 7 16) feaciing 
at \j(\r\*r lev*'l o! Ih'IvAV. 

Pyrc.ak. rn ii anJ it uj" AxHruJ. Determining the Passage Dependence of Reading Comprehension 
Exercises. A Call for Replications. Vfjlur-io 19, pp. 279-283. January 1976. Test results on cutTimercial 

r^^odin') I. rMnpft'ti-'osiVf- list show That tht-y art- not i>assa()e defj^-ncient. 

Ooina. Jti' it s cinj h dP. G'crnUnv. Science Fiction as a Mode for Interdisciplinary Education. Voiurru* 19. 
pji. 104-1 11, i\ovr in[)» • 1975. TiK- interdisuplmary pro<X'SS appfoach to learn mcj thfOiKjh the use of 
pljj.rl. The iJt'as of deve'luoinq u^hesive ouilooks in the i xistinq and futur*^ world 

ar-' ;jf-»sent*'d. 

hwst-n. [ 11. n. Readability Ana', 'sofSRA Power Builders. VoljfTst 19, op. 54^8-551 , April 1976. Dale Chall 
r^vKlrjinlr ^ '"S^vinh tifHlirujs un SRA pi>w-^r builders and iniprovefTi^nt tips to the company ate given. 

SifhilU'. : ' ' S ill t I. Resources for Adolescent Literature: A Selected Bibliography. Volunie 19, pp. 
n7-12n, Nov* i"i.'^M^^7^. A\fujf 'notated seieited bibhooraohy fot teat. hers of adolosi.ent htrratu^e. 

Sia.^f^r, HtKi<j, 'j< -.Ur. Ne\fl/ Materials on the Market. Vulufre 18. pp. 395-404. Tebf nary 1975, V<jluine 
19. fj. 'i9?-40:i, r-br..arv 197G VuIuitk 20. fjp. 404-421 , Ft^brufiry 1977. A list or fH*w niaU;na!s put 
:*v ..l'lisht*fs and -dvi- v^rs o? instruMional fvateridls tn reacJiruj. Nu t;valuation is <}iven. 

Va jfJhcirt, I ;J L., U. Interpreting Readability Assessments. Vulunte 19, pp. 635-639. May 1976. A 
({>'• i.ifts>>p ./ S'/OCj, Fry and Dal«' Ch^iliti'ddability formulas aiid mterf)u^t.it'on preeautiuns. 

l\o,.d. f fv!!'^ Ar, hr^< P. Judging the Value of a Reading Program. Vui .n\o 19, pp. 618-620, May 1976. A 
*, j^-! ' .^rr tMh" St J. t f'St) o' .1 '^Mdinfj o'j'^diii and thtMjff^M tivrn^'SS (if Th»' reading 

It .3 ' . f , J)., r * If ,f-*fi( y./i' >i'S'rvit"'" .j:i tjiu-rnativt' to Statistic al MietiSUfen'ent. 

V,^ .fMj^ • J f \\ j 1 t V. r' it nii jrK Improving Communication Skills in Vocational Courses. yo\{irAi' 
]^ , : -"7^. -,7/. f k'l" ..If, ^"*7o. An instrU' ti'sjndl d*'S!t|n ti idj-nti fyinq co'nmunif ation Skills and 
\ ' ' t J s • • .";f,,v""'>' ' "."Sf p'tor *<j tv'^rK;!" jf i' arr deSLribf'd. TIm'Sc t(M liniqueS 

Other Journal Articles 

5 I d, B* J' > J- ' ^ . J " Turning to Individualized Instruction Reading in th e Round. Journal of 

i^'.^.-lr ; , 1/' h*': 1975 A :wu'j«'ci'" d';Si'jncd ^(jr \\v &:i\/<.in> *](] reader to 

ty JO \ ' -jj'')'-.^' ' ' ^- I- I >k dt '* dd f > : ^- 'li^ jtid jMo.v fi»'^ il):lity vVifhin Th. j.r^-scrilxAi 

J' i ' ,5, !. Readers and Nonreaders. English Journal. Vulurie 65, mj. 34-38. 

' \ > ' h'}. : y , j_i 'jf r- V vVhi' \\ <j hf)o! - -/ii'J r^^ijlM ot^- f(.r de'tt^rnifund attitiideS and 
-.vrS J 1"' 1 .* 'vji'-s, r } ,(;f .f f^jf J..» > tj si 'lUyj n( /ni ♦/adf'i s. Su'j'j'"^t" >ns for a 

r . t.,,^ r Teaching High Schoof Literature- A Reading Skills Approach. English Journal, \' jl . < 65, 

LC . "I'l*'. / 1 '/'^. /' -j' d '..jdif^'j l-svun i^f ^jny l^^v^n 'yf lit^friture 
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-BooksrHandbooks and Monographs 



Aukerrnan. Robrn C. Reading in the Secondary School Classroom. Kk:\\ Yufk Mt^braw-Hill, Inc., 1972, 
344 pp. This hu(.k LJvjViJrs J u riJtiijililv ; sj^mI tfuit df^t^'f mifv-b htijh tTU'dium tind luw r(.Mc!tibiiiiy 
uf textbooks bdStj'j ipDii fliMi, ij» Awfds %>iirni in ftsMi Siii)}*'< t jr^d. Usetvil stiidy UKhriiqut-s tincl 
aoproaUies fur uft. n: j?*' i i.rovti}*,! tijr icji fj^ts S^-v^ r, poq^'S drwiotdtKl tt'dclinq stjlt-t ;iuns 
are indudtxl ir- th» ijbl > ndr t' '. Ihts buw^ sfju'jl'i be on thtj U'cJ« tKjr TC»S(nin<» siieU «n your sc.huol 
hbrary. 

Bcrqer, Allr n and '^r ♦ s t-blt^ s. io'^ i tl- ffafes Comprehension: An Annotated Bibliography. 
!ri*erndiional H"d l-rnj As>U' witiun. Nrv.rirl" , [)»'ldvVdr«\ 1976 This book! • '(jnipwhat reflects a trend 
in reading i"S(d''^ Duff ; \V\-' i930's uid 1940's Tfit-re Wtis SMjnific.dn' iiucrest in rt'ddimi ratt^ ds d 
I0f)ir for rrsra^ f' mat ,n>"<'Si AdS I'.djntcainr-cj ihroi^qh tht* 19b0's. bot as ihe 1960's cmercjeci 
mtt^r^'Si in »i,j'jir''^ ^di' vvdn»-j As d r^'S^iT. '^'osi <j* iht- --rsedtiJi cilf^d in ihis biblioqraptiy occurred 
brtu? to 1970 Tfit'fr dft t.)nlv 30 <tud.cs in this buokkM which were cotnpU^ted since 1970, and only 
four as rec^ ni as 197b. f-ur ihf iruj'vid'idl inl*.'reshjd in rale uf tor7iprehension as a topic, this 
booHt-t IS liseUil, bill urir r'.us; b*.- ciwa^? Uiai current vvnnntj m die field is almost nonexisUiiU. 

Blanton. W'Midr't, F-i.^ jtr f dn , aruj J. iddp Tuinfrdn. t'dnuts Reading Tests for the Secondary Grades: A 
Review and Evaluation. Iriirrridiiuruil Rt-adin ) Assoc la bun Nr'wark, Delaware. 1972, 56 pp. An 
exrellent ii'ter- ■ v< ^u: t IdSsiouKi if-d* htTS chuI other personnel who must waluate and selec.i tlie 
appiopnate Jbjjifuj di li!^ /'.'nit'fit ^t for use 'n <i specific cJassroom. The duthors hd\'e reviewed severdi 
of the iJiubt vur^inujnly ^s^.-d feadin-j dclnevefnent tc^ts currently dvailable for use vith high school 
studentb and hdve ^vdiuatt^ these instruinenls dS to botfi their content and statistiuii tnaracteristics. 
This guide should cut down valuable teacher time spent looking over tests. 

Duffy, G. F. (Ed.L Reading in the Middle School. Intematiundl Rtiadiny Association. Newark, Delaware. 
1974. 21? CO. A L'dui'iatic h<ifiJb'Jok T^f the redddHj tedcher ur content area teachers in the riiiddle 
SlIi'joL The lnjo^ *ut i.^es jn tlv ■ hdrai. Tenstn s of tht^ middle school ^-hildren, of^dni/dtiondl problems, 
cur^t**nt arui tnstM;< tturvii btrcit^'^jies. and the ^Jtur^-of middle ^ hcjol reading. 

Earlf. Rnhdid A. Teaching Reading and Mathematics. Interndtiona! Reading Associdtion. Newdrk, 
DHlciware. 1977, '■ib pp. "Ifns nior^jgrd^h IS dft if^vihidble resource for matherT)atics teachers. It was 
/yntten vVifK rhf UibSfuu* f'-j' hrf m n ind. The author 5t(it(.'S his or irnary goal is to present a pracucdl 
an*'! usable t^.d' hirn; \ .uu- H* bi.c^ e^f^ds' Tfie first Two cha[jters discuss content objectiv(?s and 
process, ^-btabi s^ir.g '.A'u^iW-s and, Subsequently, Setting up a working classroorri mod(?l of 
marhr'*'d* '.dl "dd'-i j ins-r . tiun The ri? seven chdpters are chockdull oi puzzles, Study (juides, 
vV'>fd t robi'" !'id ^I'f d * '.' T IS ^s. A Clo'*-^ f>ru< '-^cJiire- ts -rv hidctl m tht* last chapter along with <i 
pf-'r. epTi.,)n y cind !Hi chd'i An added :.lws iS an apcendtx which jnclodes directions for 
constr jftin-i o 'tan i ta^.f iib'oSf o; * . a i-s* ut rfv^ 473 '» fjst treuuenlly usc-ci itiath words and a 
bibir^graryhv ■/ hi ih ntt-rt-st r at»'r,d!b * ,f K 12 ( lassrcjor s. This sv^ tion is worth the publication 
alone. )a> t ' 

Educational Programs Th3t Work U.S.O.E. f ar W^st Labofdtury fo*^ L ciuuitional Resedrch and 
Devel(»Lr.Hfit. Scjn f'cini .'^>o. f^dli 107G. Thts p<ib!if d^ion lists 6b pfoyuirMS under the headifv- 
Refidifu|/Ldn(ji,d'.;«' A'*i Wj^h, //hi- hdv- L-ren s ibjC' te*,! to ' los^i Scrutiny oJ the Joint DtSSemin{Hion 
Reviov; Pane! /^'ihin 'he bd i j^i-.rujl Ui^/'Shk, (jt Depdft?r,ent (d Health, Education and Welfare and 
have d{4>fovMj u r j j*t ^ridl diiS^-f^nndtit jh. Tht* jjrgi^f dins, "^or th*-- rr.ust part, have been developer! 
by U)> di ^ h> >i ;i d'^'f ' 's .11 . j '/^f r ,jn (jrfdV ot id»-tis and S' )" *^ t/ot<'ntial solutions to m^-et the ne(ids < •td 
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, Rejdipg i*rograms in Secondary Schools. 



for Reluctant Readers 



. F'jsing Redding Skills and Content, 
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5 ' 99 Sports Books 



An Introduction to the Cloze Procedure ! f * ■ 
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Readability .2nd Reading. 
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Publications Available or on Loan 
From Oregon Department of Education 

A Guide to Pdrt 'Sher's '^''.^/ - j V. t^v 



A Mini'Gmdt* tv Reyid'f^q ihe Conten: 4rt>/^ 



'* ' >{vv 'Ajni to .Sfj,r ? Re.idfna Shffs CfVitor for SKCon(/^ry StudcKS^ 

Bncfs fof 1974 I rw/i^'t? -^T A(fi>pr'on - • • • • . ; r 

Framework tn aV*M{/,'>^/ t'o' fht' L't>" t'fft tr y r'?// ofuLny Sc/foo/s fn O'tf/fofpfj 

Improvtnq Re,'':': 'C*'.- , n V^r'v K'' l/a,s^»<. * 

' ' r/v',' R'*Hhr)q In^crvifV PM^'iUjf thuldmg Adn^'His 

I rain Pj( ^ z^/- 

PhystCiil Ediiffft' ff''l Re f" "y /. n' "'\r' ► , 

Reluctant to Rejff^' Tf/ lh,o<,(*' i/h mrf^r^-^f ln\ V.>^ ih'//jry M nernh 
Secondary In Ser/tt- Prmr on ' R-i-fd/nu 

Socuif Studre^ jnrf Rt* f^urrj 
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IState Adapted textbooks for Oregon Schools. Circular IvJo. 3 of State AdopfecT Tex (books for Oregon 
Schools in ihe Subject Areas of Lantjuatje Arts, 1975-81, Salefii, Ort-ftjun Oregon Department of Cdutation, 
1974,92 pp. 'numeo) 

Teaching Reading in South Carolina Secondary Schools. Curriculum Planning Guide of the Stale 
Superintendent of Lduv^atsun in South Carolina. Columbia, South Carulina Suith Carolina State 
Department of Education. 1969. 132 pp. 

West, G. B. Teaching Reading Skills in Content Areas: A Practical Guide to the Construction of Student 
Exercises. Orlando, Florida' Sandpiper Press, Inc, 1974, 161 pp. 



HOW CAN YOU INVOLVE ALL TEACHERS IN READING INSTRUCTION? 

All teachers have a stak*^ Th* rt^idau) <ih.tttK:S ut studt'nts m their ijassroorns. Th<.7 cannot 
effective in teaching th' ir >^ibjt'« .i stutit.nts '.arifuji r^jd tht assiyncid materials. Often it is nectfSSdfy Uj 
present this fact to aulit*'< ^ <i»* <i ts<n \n 'bd^u fust stfp m vn ttrnq tht*i» k ur'umtfTNinl to the reading pro(jf<im. 
After this LornrT lit r?,t'n< is >i»tafn»\j, ifi»;n thf t«<j»fiMS iib<jaMy want uSSistan<.e on how to teach spec.lfic 
reading and study svifls thai '^'tr subjects cK f^and. 

An in-service for '.(.ruent u^i^ ii»^rs wiM inWn \iv hide the toMovvifuj 'naj(jr topics 

• Why contefu dre<i hers should Ih> u.volvt.-d in ie<Kiin() instruction, 

• How to sel'Xi and obtain rMoifrials apDr(jpn<ite to students' rwidinu levels. 

• How to td^'ntjty jnd teat h r<'<Hi»rHj skills ne^xled ii'' partiujiar subject areas. 

• How lessons -nvolvinj} f*\Mnni] can be tautihi most effectively. 

• How to iHTlot'nr »' stiiderii attitudes tovvarci readin(3. 

Several suq^^jstiuris, >n' ,j!j.>u \U': s, *jnd iJe^jS ihdt win be usc<i m in-service on tfie five categories follow 

Why Content Area Teachers Should Be Involved in Reading Instruction 

1. A teacher di' luJ*^ irivvnto'^ .s oh^ ri ijseful in dr<iwint» dttention to reading in the content are<is and 
will Diovide thM pt rsot) in <Jiarge of the in serviu^ with some areas needing more emphasis. These 
inventories i.<ifi pifipvjint irit t' ..jjicts' vu-wb ui the tole of reading In a secondary program by teachers 
ranking whether th*'\ strongly agrtt^, jgrtn. undecidcxJ. disagree or strongly disagree with such 
statements as 

a. The teat hinu of ^♦^Ki^nlJ u> s»*{ jndary students is itie responsibility of a reading teacher. 

b. Only t* v."i.l\<i\ r*^tiJin,) she j!d b'^^ i«jui^fit m stxonddry and it should be done in rerTiedial re<iding 
classes. 

Tedchin,} idmii is a t<M finn ,il proi rss th<jl nujsi sec ondary teachers know little about. 

d. St'jderjis slioulj bt pf rfitted lo ItMve elementary school unless they are able to read 
adequat»'iv to su' ( (hk\ m s^^-rondary st.hool. 

e. Contt rit artM u.iv ners ar»- b^ tttj dble t<j t**<jLh ';oJ'ie reailmg skills than spc-(.ial reading teaciiers. 

f. Thr { nghsh U'<u st:tjuld do m<>st 'jt the teac^iimg (j» reading. 

A sylf-<issess>' *'t>\ bv '^nt» nt iifLti Tt'di h»,rs t-jn provide a ijasis for specif le typ^js of residing instruclioHrtl 
lf>rhnic|ijes n^"* df-d by th^- s'att, 1 * th ^u-fs f <jn rdt* thefT^selvciS (jn sut.h statements as 

d. I am iiiA' I'i ' eji" 'U* J, uf POST'S for r»vjd.ng dssignments meaningful and clear to the students. 

b. I ar^j able to t-v.. s; i'i*'n:s f>t/// lis*- ;h*' graphic aids in their textbooks, 

c. I kfiuA b.u'/. to find ef:»,-( ta'-iy mtrodiii^e the new (jr unusual vocabulary iti the reading 
ass«gniT;ent rjn(: rouvj how to t^;cKh dtfixes. toot words, and Syllabication, 

d. I khov; hovy 'o 'j»-ter" jp. th*- f-adin'j difficulty' ot the materials I assltjn. 

e. I kru/.v h AV ' ^ j KSTior^s tr^dl -^f 'f o'jr<ju»' niore ♦ f tec tive reading (jf assignments. 

f. I hdve dr V " 'y?.v-jt /''di {.niq'ir»s '<) ..'riLourag*' stud^^nts to /;<jrit to re<Kl. 
(|. I ^ nOV/ f^y/. * J wbr j!f. -J V'if 1^-' / J* -f :tf.n<ji ?? dlendls, 

h. I can tf-dt.h ••' > , i»'r.rs hu.v -o '-j^*^ • ' j^^-s - ft* ' iwelv. 

i. I knov/ how t«j »■ d* * j ">? /I / <ji.id. . 

j, I kf V how to '.-a' h sf id.TJ's di' '''r* n^ st idy r eth'M.]s, 

k. I know hov/ h*^: -t , j. r •> * <,3-- tri- th*. ?b>>o» 'O t<"'rms ot Study he*ps. authors' Style, etc. 
I. I can help st-.J^ ? *>' i ' 'j.^t <$• os. pd* j; h»ds» ^^n 'd.r.a arni Sort out ir-^elevant infcjrffuitiorc 
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How Do You Select <incl Obiani Instructional Material Appropnate 
to Students' Reading Levels^ 
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How to Identify aruJ Te^ch Reachng S'<»tls Moedecl 
m Particular Sub.pct Arp^^s 



5^ 



f. 



2. Sofr— SK i!K ;>jrlt. '.ujfl^ (•♦•'tirv-r;? 'u partJ^^ular SvibjL<,t. 
b. f ^)\\i)vj\ri(\ sii^'i j'lC djftiCtMjns. 

e. SvK-'.'-'inrj or scannm'! fi;r t^ie partn liUr i(it,*c! or concept of tho (wrall th^fTie. 

f. I'nci^'irstnndinq tiqo'cirsvt- laociu^Kje. 

I. l) srirvKi'Sh'n': 'd' i ;r>jf^ OMOion . 
h. OMOi 'Mc Si(jna' wor'is sofi'-jMCtiS t^pci carcjtjrapns. ; 

I 

3. A f' ci'iir-i s;.-. itjiisr ^r.!;.,' i [ua Uuith^ifS in t^ach subject area to develop activities for j 
dssr>sirig ih^ Us r^ -^}. ^' for s .. ass \hi\ particular content. Aukerman (1972) provicie.s some 1 
5t..'h.t;si A':> 'o' So ' :i st'.vl'*"S. [ rKiiishi. ••'athefTidUcs. business edu ation. industrial arts, vocational ar^d 
hijjr.,.. t s • lassf . s. Rubins'jn and Tho-nas (1971) mrlude chapters writter^ by horr^e 
•. jUij'.fiS. Ff-fij'. 'v;;«nj, c;:h>^'f ' aiS' ^. Lh>si'.al education, a^^t, social stiidies. niusK. [-nglish and 

A:*-- - 5" M- • / -vj s.t'.- • a--' 'tj-oti:i»d. tf^^ .o'^tent area teachers should be provided satnple 
X'^'-, 'j '■• ^ r'-f 'h. ^' .d-:'-^ arv Jh^uient m any of these skills. Assistance can th'^n be qiven m 



How Lessons Involving Reading Can Be Taught Most Effectively 

2. S' * " !• '''^ ' aiii^^'u ''"''K ass";inr: ^-n- prior U) assKinma it. L-.i^ th(i suid-.-nts knovy 

i ' . " • ••*{ ■ ' T-j-'- .nf- rcvKJuuj and hoA' it wl! help them lO theK readiny. 

) !' ► J'.. / .' 1 . ' h^' t /^*.d .n the iesson. VVo^^d S^''ut tore. '''oanmcis of 

^, > • *\ "c:': • . t'oM ai! ■ .:rj b:- ci p'H* or this phas»\ 

4. 'j'y^ j; ' .j'i ; b- j* *e hn,g>j»-s t:\i: this rf-aduv^ 'vvHi requTf-. Providing a study 

■ 1 » I- : • iorii-<::f. Ti , '^ar;:':r ,jch . L'l'j^ by oa'j*'. ftr ^,h*jpler by chapter, what U) note 

jr • ' ^ s ' » ^- T. 10 >: ov i h-!;, u.'. ^"jvide dir- < ♦ in:>trij< : ion on S'lf fi ihinus as 

f , • : ' * r il hovw Lf-s' *o '^/'td a "hitt) STo»y pr.>l>If^rT' r^r how to 

ir .j; . • J .•• r ~ ' ' • r.s • -f". - ^' !( > i , 'f >d«.o m irvj-rsr,ind tho aSS-'infnent. 

t). A^ « ► * • ' 'i^s I" -r .hMii'd b* in irt-naK ')i app'^jcNcire rf',)(]«»bi!iiv. It is 

. t • • ' 'J.- • J- r ■ t J i i .j: , .• I ;. tjSaf I u u w, d.M'*rf ni rriaif 'f '.cjIs. This allows To' more 

d^'k • 1 !► ;{ i : ' K ' ^ f r .m {; .i } it *f"r"n ' s. 

1)JS' ji' . tr . • r ' ..-..^r, Mir --^i ff' j o* 'C'^i '^'^S ' iSff j in Sf 't timi thf p'KpoS^* h ir rfMdirij; and 

iP / ' / I .' !' . 

7. F<)il >;; // . ^ r t t < , ' f- s ^-if- J dr ,lls. 

3. [■ v<it .ri**' '^i' ' • T'* ' .'uli ' lb,' ( t' rirvl : »i k.v, with fh'- ^rndf nts. 
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Stilt another ryi^ inv^r.; -'^ci: .ir l fov^ i.jr:, ,Ki'\^ . nii'itM«'Ptn'j ! » ".nf^int <ii».<i Uiadi^-rs is tu .isk 

• H0V\ r"irf. ..^'ni'\ • ,I»f!ll>' tinS.;>l.NS* 
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How to Influence Student Attitudes Toward Reading 
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